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Waking up to the sight of freshly fallen snow, followed by a phone call to 

announce that school has been canceled, is normally a cause for celebration amongst 

students. Realizing that the snow day has resulted in two of your hardest exams for 

midterm week being canceled- presumably giving you several extra days to study- would 

typically make an already great day even better. Yet discovering that the massive pile of 

snow outside of your bedroom window and the blanket of white flakes that seems to have 

coated everything in the city has disjointed your future school schedule enough to make 

the following few weeks seem like an impending nightmare is more than enough to 

shatter any thoughts of an easy quarter that a student might have.

Originally we were supposed to take the first two essays of our practice AP 

Language exam on the Thursday and Friday before midterm week, then finish the 

remaining multiple choice and free response on Tuesday of midterm week (with only one 

weekend and school day in between the portions of the test). Yet, due to snow on both 

that Friday and Tuesday, the exam had to be rescheduled. First it appeared as if it would 

be replanned for the Friday of midterm week, but that morning we decided to take the 

remaining portions of the test the week we resumed regular classes. Between scheduling 

problems and bad weather in the following weeks, it took us approximately three weeks 



to complete the exam.

The first portion of the exam we were supposed to take, the second free response 

essay, was the only one which we took according to our original time table (Thursday, 

January 20th). However, this essay was still the most nerve-wracking of the three. Since 

it was the first of the essays I wasn't sure what to expect, and I found myself having a 

great deal of difficulty with both the language and the prompt. I was also very nervous 

because I had not spent a lot of time reading over the packets we were given, and because 

I have a hard time keeping my eyes off of the clock during timed essays. As I had not 

really studied much the night before, but had rather gone to bed early to try and avoid 

exhaustion, I spent most of the periods before my AP language class (which I have period 

8) reading the two advice packets Mr. Eure had provided us with. Three major things in 

the packets caught my attention: the fact that the packet mentions that students who 

identified logical fallacies typically received better scores, the fact that the packets had a 

long list of rhetorical devices and fallacies with their respective effects, and the fact that 

the packets gave a form of checklist on how to approach each type of timed writing we 

would encounter. I spent a lot of time trying to memorize as much of these three sections 

as possible, hoping that they might be able to give me an advantage even if I had not 

spent a tremendous amount of time studying beforehand. Once I realized it, I actually 

found it somewhat amusing that one of the things I tried to memorize was the sentence 

that Mr.Eure had stuck into our packet and had taken nearly word for word from another 

student response, as part of me thought that if I had trouble coming up with phrasing 

during the exam it might be useful (I actually did use the phrase "litany of pains" in my 

essay). When I first entered the class on the day of the free response, I tried to stay calm. 



I wanted to read, mark up, and look for rhetorical appeals in the passage during the first 

time reading it so I would be able to start writing the essay as soon as possible (which is 

why all of the conjunctions are circled- I was debating on using polysyndeton when I 

noticed them). After reading the prompt once, I wrote out a rushed outline of my paper to 

try and focus my thoughts as best I could, but I did not go into much detail in order to 

save time. Still, when I began to write, three major things still bothered me: the time 

constraints, the repeated emphasis throughout the year on succinctness and clarity in 

writing, and worry over the fact that all three of the rhetorical devices I chose to focus on 

appeared to accomplish the same thing (I was afraid of allowing my writing to become 

repetitive and redundant for a reader). I did end up being repetitive or seemingly rushed 

during several portions of the essay, and the conclusion is notably clipped (the bell was 

either about to ring or had just gone off as I was finishing writing). Yet anxiety was 

definitely the biggest obstacle in writing the essays. The language was difficult but not 

unintelligible. I panicked and wanted to follow the packet's directions so carefully that I 

focused much more on those things than the writing, prompt, and my understanding. 

Several phrases are repeated frequently during the paper because they were the first thing 

to come to mind as I was rushing to finish, such as "sufficient deterrent to [any/the] 

audience" in the third paragraph. I also quoted a lot from the text directly, though I tried 

to integrate the quotes well into my own ideas. I left the room that day almost positive 

that I had failed the essay, or scored well beneath a six, and became even more 

discouraged when I heard equally dismal reviews of the essay from some of the other 

students. However, I did score fairly high on the essay, earning a score of eight out of 

nine. I was very surprised (albeit ecstatic) when I saw that. I think the main reason the 

essay scored well was the organization. I tried to keep each paragraph as well structured 



as possible: Introduce what Halzitt does, mention what effects it has and how it affects 

readers, and connect it to the main argument. I also tried to quote directly from the piece 

as much as possible, but without making it overwhelming (it's difficult to find a balance 

between the two). I think the structure of the piece and the incorporation of the quotes are 

the two aspects of my essay that seemed the most similar to the exemplar with the same 

grade, though I feel as if the exemplar incorporated the prompt and the writer's ideas 

more effectively. The exemplar had much more analysis for each point that it brought up 

than my own essay, since the student who wrote it almost immediately followed every 

example from the prompt with insight or connections, and I feel as if my own writing 

would have improved if I had been less cursory. Additionally, corrections in grammar, 

improvement in the quality of the language for the paper, and getting rid of repetitive 

pieces may have substantially improved the quality of the writing, as scores of nine are 

said to "meet the criteria for 8 essays and, in addition, are especially full or apt in their 

analysis or demonstrate particularly impressive control of language". 

The first and third free response questions, along with the multiple choice, were 

the parts of the tests impacted by the inclement weather we experienced during and 

after midterm week.  At first it seemed as if having more time between the different 

portions of our exam would be a good thing- allowing us more time to prepare 

mentally and revisit the advice packet we had been given. However, our world is 

rarely an ideal one and "The best laid schemes o' Mice an' Men gang aft agley" ("the 

best laid plans of Mice and Men often go awry"). The difficulties with the weather 

served to disrupt more than one class, and the pile up of work made it difficult to 

focus on studying for our already disjointed midterm. It was hard to place all of my 



attention on just taking the test with all the problems in scheduling, along with 

worsening weather conditions. Often I would find myself walking into school in the 

morning and searching out other students in the hopes of finding out exactly what 

portion of the test we were taking that day so I could study during my lunch. As a 

result of the hectic environment, I found myself frequently panicking or "blanking 

out" on all subsequent parts of the exam. I would constantly worry about how much 

time was left, second-guess my responses, and wouldn't take substantial time to plan 

or work through problems thoroughly- I was too worried that I would not finish 

quickly enough to focus on quality. In retrospect, focusing primarily on quantity was 

a mistake. Keeping the goals of quality work and a decent grade in mind, it would 

most likely have been more effective had I written less on my essays but had outlined 

and planned for precision or depth in my writing- or had taken more time to read and 

fully work out each answer of the multiple choice. Comparatively, I was definitely 

more worried about doing well on the remaining two essays than I was the multiple 

choice. Before I had seen my grades for the first essay I was pretty sure that I had 

done very poorly, and was telling myself that I would have to do incredibly well on 

my remaining essays to pull up my grade to a reasonable level. I've never been good 

at organizing my thoughts or writing under restraints, so I tend to panic when it 

comes to timed writing. In an essay you need to be coherent, well organized, precise 

and effective- usually while making your own observations, doing generative work, 

or synthesizing an argument. That's not the case with multiple choice exams. There is 

always a 20% to 25% chance of choosing a correct answer during a multiple choice 

test, even if you guess, and this was a comforting thought at the time (as was the fact 

that I tend to score higher on multiple choice exams than timed writings). As a result, 



most of my focus was on the remaining free responses, and I ended up rushing into 

them with a lot more anxiety. 

The next portion of the exam we encountered, the multiple choice, was originally 

the part I was least concerned about. At first we were scheduled to take this on the 

Tuesday of our midterm week, but began taking it eleven days after FR2 (Monday, 

January 31). We did not complete it until Thursday, February 3 (three days later). It 

was very disconcerting to split the multiple choice across several days, but my main 

focus for the multiple choice centered around two major pieces of information. First, 

one of our packets broke down the typical scoring for the multiple choice as 30 

correct, 13 incorrect and 11 blank. Yet, immediately beneath this, the same packet 

stated that if a student scored 40 correct, missed 14, and omitted none, then, when 

combined with reasonably good essay scores, their overall test score would be 

comparably better. Since I already felt uncomfortable with the idea of omitting 

questions, I resolved from the beginning to answer every question on this portion of 

the test to the best of my ability. This, combined with my usual preference for 

anything involving process of elimination, made me feel a bit more confident in 

taking the multiple choice. During the actual test, I found myself reading the passages 

very quickly (as fast as I possibly could while still retaining some of the information) 

before moving straight on to the questions. Then, as I got to each question, I would 

go back and try to find the piece of text that supported each answer. If I couldn't find 

any text to support a response, or if it didn't seem to make sense, I would cross it out. 

It seems that I didn't really begin using process of elimination until page two, 

however, as that is where the first pencil marks are really visible. It often seemed as if 



I would be struggling between two answers- even if they weren't necessarily similar- 

to try and identify which more correctly answered the question. Sometimes, when it 

came to only having two or three choices, I would guess. The logic behind this was 

that I would rather take a 50% chance with a harder question and save time with the 

easier ones that I knew I could answer correctly. At one point I considered separating 

the pages of the packet so I could see the passage and the questions side by side 

(since I was going back and forth between them so often) but I wasn't sure if that was 

allowed, so I didn't. Additionally, I found myself very preoccupied with repeatedly 

looking at the clock, trying to get an idea of how much time I had left. For the most 

part I found that the fist two passages were the more difficult for me, mainly because 

of the style/difficulty of the language and the fact that they were the first two to be 

encountered. By the third and fourth passages I was beginning to get used to the 

pacing of the exam, the way things were phrased, and the types of questions we were 

presented with, so the test itself seemed easier towards the end. I did not do too 

poorly in terms of scores, as I only missed seven of the 54 multiple choice, but it 

would most likely help me prepare for future exams if I spent more time doing 

practice AP multiple choice exams in order to become more accustomed to the 

language and speed. 

One thing that caught me off guard was that, after our original multiple choice 

had been completed, we were given one of the multiple choice passages to take again- 

alongside a new passage- on a different date. Since I wasn't really expecting to take 

any more multiple choice, I panicked at the announcement. For the most part I tried to 

use what I remembered from the fourth passage to answer the questions, though I did 



reread the passage and questions before answering them. Of the eleven questions on 

this piece I got ten correct, having answered question number two incorrectly. I was 

very confused on this question and had difficulty in choosing an answer, which is 

why none of the choices are crossed out (In essence, I guessed on the question). The 

second passage seemed considerably more difficult to me. I got the middle five of the 

nine questions correct, missing the first and last two. In each case, I found myself torn 

between two answers that seemed correct to me, and guessed between the two in 

order to save time. I also wasn't sure what "posteriority" meant at the time, which 

made choosing an answer for 59 particularly difficult for me. 

It was strange, but towards the end of these extra multiple choice questions, I kind 

of felt like giving up. That's not to say that the questions were exceedingly hard, but I 

became frustrated with my inability to answer some of them (I found these to be the 

hardest of all the multiple choice we took) and eventually just decided to circle what 

seemed best on the second passage in order to reduce my stress. In an odd way, this is 

both a major fault and a major advantage (the stress levels, I mean). By stressing too 

much, I run the risk of overthinking on certain problems, second-guessing myself, 

and suffering from all of the physical ailments associated with anxiety. Yet, on the 

other hand, stress can also be used as a motivator, since if I'm not worried about 

doing well on something or improving then I don't spend as much time thinking about 

it or studying/trying to get better at a skill. It's mainly a matter of finding the line 

between where stress can be helpful or harmful and using it to my advantage in the 

future.

We started to annotate the sources for the next of our essays, free response 



number one, on Friday the Fourth and wrote the actual response three days later 

(Monday). The first thing I noticed about this essay was the number of sources. Since 

there were six, I decided that as I read them the first time I would only jot down any 

key points and whether or not they supported the argument of technology usage in 

school. Personally I was very happy that this was the topic of the essay, since it is a 

topic I'm interested in, and it made me even happier to realize that exactly one half of 

the sources supported each side of the argument (that way there was a good amount 

of supporting information for either perspective I could have chosen). Once I finished 

reading the sources, I made a form of T-chart with the pros and cons of technology 

use in school, and, after seeing how much more information there seemed to be for 

cons, decided to choose the idea that technology is not good for school use as a basis 

for my argument. Since I had extra time at the end of the period we were to use for 

annotating, I began to create a rough outline of what my overall stance for the essay 

would be, what each paragraph would address, and what sources would be used 

where in the paper. This way, when I began to write, I had a more focused idea of 

what I was doing and was less nervous than when I was writing the essays we only 

had one period to complete. When I got the grades for each portion of the test back, I 

was somewhat surprised to see that this was the essay I had gotten the lowest score 

for. In part I believe this is because in synthesis papers you are using a series of ideas 

from other people and joining them together using your own opinion. That makes this 

kind of paper more difficult, because you want to have an original idea or stance and 

use the documents to support your own perspective, rather than to simply restate what 

the articles are saying. I think this also gave me interesting insight into my writing 

preferences and style. It's harder for me to write an essay where I am drawing from 



multiple sources than when I am drawing only from one other piece or previous 

knowledge, since you have to focus on multiple subjects and connect them to one 

another. Additionally, I did better on the two essays I felt I did poorly on than the one 

essay where I was feeling very calm and had extra time. Perhaps that means that, 

while I do not necessarily prefer it, I do work better under pressure than without it, 

since it forces me to think at a faster rate and constantly focus, rather than giving me 

time to think about topics other than the one directly at hand. Going back to the 

exemplar, I noticed that it had a very strong sense of continuity, since it was very well 

structured, constantly referred to the main focus of the prompt, and also drew 

constant connections to a "big picture" where the point the student was making could 

be applied to real life situations. They drew a lot from the texts, but also brought in a 

lot of outside knowledge, such as the fact that students did just fine on exams and in 

school before advancements in technology were implemented, that I did not consider 

adding to my own essay (or did not do so as completely). If I had focused more on 

meaning and structure, and pulled as much from outside information as I did from the 

readings, it probably would have brought my grade up from a seven to an eight. Also, 

an overall increase in focus on my use of language and which points from my sources 

I chose to emphasize would have helped my argument considerably.

The last of our free responses (and the last portion of our practice test) was given 

to us on Tuesday, February 8. Of all of our free responses, this one took me most by 

surprise in terms of format. I walked into class the day we were meant to write our 

essay unsure of what exactly to expect, and was shocked to see that the prompt was 

simply one small paragraph long. At first, this worried me tremendously. I was 



terrified that I wouldn't have enough outside information to argue either point of 

Singer's position, let alone explain both the potential pros and cons, and that I 

couldn't see any way to make this a five paragraph essay (which I thought was 

necessary). This was the one essay where I didn't particularly have any outline set up 

at the beginning. I decided that it would be the most logical to support the perspective 

that seemed the most similar to my own personal beliefs since I would have more to 

say, so I placed the counter-argument first (stating the cons of Singer's arguments as I 

saw them at the time) and then moved on to the portion I supported (the pros of 

Singer's argument). It's difficult for me to admit, but my approach to this essay was 

basically to give a brief overview of Singer's article, to state whatever came into mind 

in relation to the positives and negatives that might result from Singer's approach, and 

sum up my essay as succinctly as possible. I had no overall strategy or plan to writing 

except for the general structure: intro, cons, pros, and conclusion. It would be 

perfectly fair to say that I simply wrote what first came to mind whenever I thought 

about either perspective- and, upon rereading it, a lot of what I wrote had to do with 

conversations I had in the past with my family over dinners and get-togethers. I didn't 

feel that I did poorly when I finished this essay, though it was shorter and simpler in 

format from the others so I didn't feel I had done as well (which is why I was so 

surprised when I found that I had scored an eight). I think, of all the essays, this type 

is the hardest as you can't necessarily study for it, no matter how often you practice 

the skills involved. With rhetorical analysis you need to be able to identify rhetorical 

appeals and know what effects they produce. With synthesis essays you need to be 

able to draw from multiple sources in order to supplement your own argument. Yet, 

with a general argument prompt, particularly one as open ended as this, it's almost 



more important to have been exposed to the topic before writing the essay. Had it 

been a paper on a topic I knew very little about (such as foreign diplomacy) it would 

have been much more difficult to write. I think that the best form of preparation 

anyone, myself included, can get for this type of essay is simply to expose themselves 

to as many different topics as they possibly can, since the more they know about the 

prompt they are given, the more they can incorporate into their response. 

Overall, I feel as if this exam reflected my first semester work fairly well, though 

in comparison my scores on the test were a lot higher than the ones I had become 

accustomed to during Q1 and Q2. During our first two quarters I had mixed scores on 

multiple choice style exams. I scored a 46 out of 60 (70.77) curved score for our first 

grammar tests, mostly due to a lack in preparation and studying, but scored a 50 out 

of 60 on our MCQ:Style test (which changed to a 60 out of 60 with explications). I 

think the discrepancy has to do more with the type of multiple choice questions that 

were presented. On the grammar tests, I could have easily done better had I 

committed to studying during the summer, when the grammar assignments were first 

mentioned. It was my decision to wait to study until the school year began, so it only 

makes sense that the grades for those tests suffered (not to mention the fact that I 

have always had some difficulty with grammar to begin with). The other kinds of 

multiple choice, however, (meaning the multiple choice on the test and on the 

MCQ:Style questions) relied on more a close but rapid reading of a short passage. I 

used process of elimination for both sets of questions, and found the explications that 

we did for the style questions to be very helpful in eliminating inaccurate answers and 

figuring out a better process for choosing the correct ones. In this case, I think the 



difference in types of multiple choice reveals that it's easier for me to answer 

questions where the answers are in a text or can be inferred from one (close reading) 

than cases where the questions required the memorization of certain information. I 

generally scored well on QORAS, which would make sense in comparison to FR2, 

since the two both require an understanding of the author's purpose and manipulation 

of rhetorical appeals, as well as other aspects of shorter passages, though there was 

always a lot more time to analyze when working on QORAS than there was on the 

test. Overall, I scored lower on each type of free response during the year than I did 

on the actual test. I think part of this might have to do with the great amounts of focus 

we've put on improving our writing (both through feedback and the 'self-help' tools 

we've been given) throughout the year. Also, the grading for the timed writings was 

slightly more lenient than for those where we had more time to provide polished 

works, which might account for some of the discrepancies. I typically scored well on 

revisions, especially those on smaller assignments (not as much on full free 

responses, however), though I find revising my works to be very difficult (I always 

have trouble identifying weak or strong points in my work, and tend to be overly 

critical). Some of my lower scores came from my adversarial and discussion work, 

before those assignments were curved, most likely because I would not participate as 

much as I could or should have. I think, in general, my greater strengths are in areas 

such as reading for analysis and answering related questions, even in higher pressure 

situations. Yet I still need to improve on my ability to work on anything that requires 

very in depth analysis for meaning or that requires the synthesis of multiple sources 

(discussion work, adversarials, generative essays, ect...). This is important when it 

comes to the second semester in a couple of ways. I can continue to do things that 



will build up my strengths- such as taking practice multiple choice exams or learning 

more about rhetorical appeals- in order to improve some of the skills we've been 

trying to refine throughout the year. However, I can also use what I've learned to 

practice getting used to the aspects of this test that I was uncomfortable with. By 

practicing with timed writing skills, exposing myself to a greater variety of topics, 

and taking the time to really look for deeper meanings during analysis (rather than 

settling with cursory overviews), there's the potential for rounding out my old skills 

and learning new ones. Everyone has strengths and weaknesses, but that doesn't mean 

they can't constantly strive for improvements and new challenges.

In one of the many handouts that Mr. Eure distributed to us, he states that he 

"can't drag [us] into any kind of epiphany", yet this type of assignment does set up the 

potential to learn a lot about yourself and your writing. When I first started thinking 

about this narrative, I couldn't help but dread it and wonder what would come of it 

but several long, miserable, and sleepless nights looking over data. Still, I think I've 

learned almost as much from the narrative as from the test itself. The inclement 

weather forced us into a very strange and uncomfortable testing situation, but we, as a 

student body, made it through and still managed to gain something from a bizarre 

occurrence. We didn't end up looking at the test like some normal midterm- we 

reflected on it, how the circumstances affected our performance, and how we 

responded through our approach to the test. By looking at our own essays and 

multiple choice answers in relation to exemplars, our grades, and our past 

performances, we were able to more or less determine where we need to place the 

most attention in order to improve as individual writers. Without the narrative or the 



focus on it we have had over the past few weeks, I don't know if we would have paid 

as much attention to that. It forced us to reflect, on ourselves and our environment, 

and gave us a fairly steady method for setting up future reflections on our work. So, 

as a result of the introspection we gained from both the narrative and the test itself, 

we actually learned a lot more from our circumstances than we might have had this 

been a normal midterm. Maybe the disjointed weather had some benefits after all.


